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High-performing schools have to attract and 

retain high-performing teachers, yet often lack the 

appropriate measures to understand what qualities 

most often impact student performance within  

their specific school context. The research reflected 

in this report seeks to highlight the fundamental 

differences between traditional public school teachers 

and charter school teachers. This report gathers 

research about the differences between these two 

groups from published research studies, open datasets 

and our own soft skills assessment and analytics tools, 

allowing for an innovative approach to understanding 

what makes these teachers successful.

 Please note, in studying PAIRIN’s data collected on 

traditional public school and charter school teachers, 

we cannot conclude whether one particular quality  

of either system causes the differences and similarities 

between the data sets. It is up to you to draw your 

conclusions about the research we’ve collected. Further 

research should focus on which of these skills translate 

into higher performance as a teacher.

This report overviews systemic differences between 

traditional public school teachers and charter school 

teachers from topics like satisfaction, teacher turnover 

and common soft skill patterns.

Introduction
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Research Conducted by PAIRIN

PAIRIN (www.PAIRIN.com) is a social enterprise 

software company whose mission is to make education 

relevant and hiring equitable. The PAIRIN Readiness 

Management System(™) is the world’s first industry 

independent cloud-based solution for integrating soft 

skills development and predictable matching into  

any program or organization. Recognized as the 2017 

Denver Chamber of Commerce Start-Up of the  

Year, the 2017 Colorado Technology Association 

APEX Emerging Tech Company of the Year, and 

2017 Colorado Companies to Watch winner, PAIRIN 

continues to lead the skills-based talent pipeline 

evolution for education and industry. 

PAIRIN’s model for behavioral analysis and job  

matching began in 2000 when co-founder, Dr. Ron 

Young, applied science to hiring and employee 

development—the same science he had leveraged  

for decades in his clinical psychology practice. In 2012, 

PAIRIN, Inc. was established to deliver that science  

to a larger audience via a Software-as-a-Service (SaaS) 

offering. See Appendix A1 and A2 for more information 

about PAIRIN.

PAIRIN’s solution was built upon job performance 

measurement collected since 2000 and co-designed 

with partners from public education, industry, 

foundations and government. PAIRIN serves customers 

in every major industry and numerous countries. Using 

massive, aggregated, and job-relevant data, PAIRIN 

built an integrated system that combines interests, 

experience and behavioral data to optimize human 

capital management. With minimal effort, organizations 

can leverage cross-positional skill normalization to 

quickly and accurately identify the candidates that best 

meet their qualifications. In addition to industry, PAIRIN 

partners with countless organizations to serve those 

with barriers to employment.

The PAIRIN team includes Ph.D.s in clinical and 

I/O psychology, a Ph.D. in business and emotional 

intelligence, an Ed.D. in curriculum design and education 

reform, a masters degree in divergent learning, a team 

of certified coaches, renowned software professionals, 

and an expert with 10,000+ hours and over 20 years 

 of research and practical application of developing 

social emotional skills in Russia and the United States.



The Science
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The Science

The PAIRIN Survey is a highly accessible, self-report 

instrument that provides results on 102 soft skills 

and mindsets—powerful predictors of long-term job 

and program success. Administered in an average of 

10 minutes from any smartphone, tablet or computer 

with Internet access, The PAIRIN Survey is designed to 

predict a candidate’s ability to excel in a training program 

or specific job. This assessment provides real and ideal 

scores that map to the target score ranges based on 

real people in similar roles, providing an objective, 

unbiased and reliable prediction of a user’s likelihood of 

successful job performance or program completion.

To complete the assessment, users select adjectives to 

describe themselves as they are and as they would like 

to be. The assessment calculates responses as indicators 

and contraindicators on each attribute. The minimum 

number of responses (selected adjectives) related to a 

particular attribute is 17 and the average is 43. This built-

in redundancy reduces the impact of minor variations 

in assessment responses and prevents assessment 

takers from manipulating results. Assistance is built into 

the assessment via an audio pronunciation feature and 

definition (written and audio) to assist those with lower 

reading levels. Users with visual impairment can enlarge 

the survey text and graphics through browser settings.

For decades, PAIRIN psychologists have successfully 

replicated results across virtually all major noncognitive 

measures to create the most comprehensive system 

for assessing soft skills and mindsets in existence. 

The assessment incorporates science modeled after 

research from Freud; Jung; Mead and Murray (Need-

Press Theory of Personality); Berne (Transactional 

Analysis Theory of Personality); Seligman and 

Peterson (Character Strengths and Virtues); Goleman 

(Emotional Intelligence); and Duckworth (Grit). To 

measure these qualities with their original assessments 

would take a minimum of 2.5 hours, as opposed to the 

average of 10 minutes with The PAIRIN Survey.
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The science can be used for data analysis and  

comparisons of different populations. Although only 

attribute comparisons are analysed for the purpose  

of this report, the data can also be used for creating 

behavioral profiles for evaluating other groups.  

In the latter, with as little as 20 surveys, the complex 

algorithms developed since 2000 complete over  

1 billion calculations to identify behavioral intensity  

ranges for relevant attributes. Once the system  

identifies the most significant patterns, it self- 

validates by analyzing all surveys in that group against  

the created target. Data gathered through attribute 

analysis contributes to behavioral profiles for selection 

and analysis, but top and bottom performers are not 

required when used solely for career matching. In 

that case, surveys based on “gainful employment”, 

rather than the differences between top and bottom 

performers, is sufficient for that purpose.

The PAIRIN Survey Benefits and Specifications

The PAIRIN Survey Benefits The PAIRIN Survey Specifications

Repeat administration produces longitudinal results Administration method: Online

Assessment access: 8th grade through adult Assessment type: Adjective Checklist

Available languages: English, Spanish, Chinese,  
Thai and Russian

Time requirement: Untimed, 10 minutes average  
completion time

Validated in 23 languages Number of adjectives: 300

Accessibility: Multi-language audio Results available: Immediately

Result reliability: Low face validity, low reference bias,  
eight internal validity checks

Can be proctored or unproctored

Requires Internet Access

Randomized (prevents cheating)



Measurement  
Tool
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Measurement Tool

Originally created by Dr. Harrison Gough and a team of  

psychologists at U.C. Berkeley in 1949, the Adjective 

Checklist (ACL) was validated over a 15-year period with 

10,000 subjects and submitted to rigorous peer review 

before being approved by the APA as a reliable and valid 

instrument. The survey was revalidated in the mid-1980s, 

and undergoes ongoing validation and norm testing.

The PAIRIN Survey incorporates eight internal validity 

checks when scoring assessments to ensure the accuracy  

of the results and identify random answering and attempts 

to falsify results. All invalid assessments that trigger  

one or more of the statistical or psychometric validity 

indicators are flagged in the system so users can remove  

the assessment from aggregate results.

ASSESSMENT VALIDITY: Possible Flags

Too few adjectives were selected

Too many adjectives were selected

Few adjectives were selected

Many adjectives were selected

An erratic or unusual pattern  
of adjective selection

Probable random answering

Potential random answering

Potentially too negative

The PAIRIN Survey has also been cross-culturally 

validated. Though the ACL was originally 

developed and studied with subjects from the 

United States, several validity studies have 

since been conducted. One of the books in The 

Plenum Series in Social/Clinical Psychology, The 

Importance of Psychological Traits: A Cross-

Cultural Study by Williams, Satterwhite, and Saiz 

describes the use of the ACL in extensive cross-

cultural studies. Specifically, the authors studied 

the importance of various psychological traits and 

their favorability in 20 countries.

For a full list of all measures with definitions, please see APPENDIX 1.



Study Participants
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Study Participants

The analysis included 9,649 teachers total: 290 from 

charter schools and 9,359 from public schools. In this 

study, we aggregated survey results from just these 

two groups, rather than breaking down grade level 

groupings, such as, Elementary, Middle School and 

High School. We also did not differentiate between 

Special Education (SPED) or subject expertise. 

That data is available, and will be included in future 

reports to identify different behavioral profiles. Uses 

for that specialized data include identifying existing 

teachers in a school or district that might be a good 

fit for very hard to fill jobs, such as a SPED teacher, so 

administrators can more effectively recruit internally.

The charter school teachers included in this study included 

employees of several types of public charter schools that 

spanned multiple states. This was done specifically to 

create an aggregate that was not skewed to any particular 

type of charter. Although not included in this research 

sample, analysing specific types of charters shows 

aggregate differences based on the level of innovation 

and other school focuses, such as a focus on international 

students, entrepreneurialism, arts or other specialty.



Methodology
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Methodology

Attribute P-Value T-Value Abs(t-value)
Personal Power 0.8107 0.24 0.24

External Focus 0.705 -2.55 2.55

Aestheticism 0.2866 -1.07 1.07

Motivation 0.1755 -1.36 1.36

Problem Solving 0.1235 -1.54 1.54

Vitality 0.1235 1.54 1.54

Initiative 0.0925 -1.69 1.69

Support Seeking 0.0342 2.13 2.13

Self-Confidence 0.0156 -2.43 2.43

Compliance 0.0092 -2.62 2.62

Collaboration and Teamwork <0.0001 -8.47 8.47

Originality <0.0001 9.05 9.05

Correcting Others <0.0001 9.09 9.09

Independence <0.0001 9.36 9.36

Aggressiveness <0.0001 9.43 9.43

Deference <0.0001 -9.45 9.45

Internal Focus <0.0001 9.83 9.83

Self-Control <0.0001 -9.86 9.86

Intuitive-Conceptual <0.0001 9.87 9.87

Self-Restraint <0.0001 -9.95 9.95

Below is a table of the t-values and p-values for each of the  

attributes selected, sorted by the absolute value of the t-value.

Two-Sample t-Tests that produced a p-value 

>= 0.05 indicated that the means were not 

statistically significant, and thus the two data 

sets were most similar. To determine the most 

different attributes, the attributes that had the 

highest absolute value t-value from the 2-Sample 

t-Test were selected. After determining the top 

similarities and differences, final decisions were 

made based on the differences squared between 

other descriptive statistics. These calculations 

were done by subtracting the descriptive statistics 

from the charter teachers from the descriptive 

statistics from the public teachers, and squaring 

the difference. The mean for the public school 

teachers was 63.62 and the mean for the charter 

school teachers was 63.96, resulting in a difference 

of -0.3356. Squared, the difference is 0.1126

The two data sets, charter school teachers and public  

school teachers, were compared using 2-Sample t-Tests, 

which allowed us to understand the statistical significance 

of the differences between the means of each group for 

each attribute. After conducting the 2-Sample t-Tests, we 

based our chosen most similar and most different attributes 

on the t-values and the squared differences between other 

descriptive statistics, including mean, standard deviation, 

variance, standard error, kurtosis, skewness and range. 

Each 2-Sample t-Test produces a t-value and a p-value. 

The t-value measures the size of the difference in the 

means relative to the variation in the data sets. It 

is the difference represented in units of standard 

error. When the difference increases, so does the 

absolute value of the t-value. The p-value indicates 

the probability of obtaining an effect at least as 

extreme as the one obtained in the test. For this 

data, that means obtaining a t-value higher than 

the one obtained in the test. When the p-value is 

>= 0.05, the null hypothesis that the two means are 

similar is accepted, and the conclusion is drawn that 

there is not a statistically significant difference. 
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According to the Policy and Programs Studies Service,  

in 1991, Minnesota passed the first charter school  

law. By 2018, 44 states and the District of Columbia 

signed laws allowing for the creation of charter schools. 

Since the passing of that law, an abundance of research 

about charter schools has been conducted.  

 

A charter school is an independently run public school. 

They are typically granted greater flexibility in operations 

in return for greater accountability for performance.  

Each school has a charter which establishes the 

performance contract that details the school’s mission, 

program, students served, performance goals and 

methods of assessment. 

 

Charter schools have greater freedom from the 

regulations imposed on public school districts. They are 

held accountable for academic results and for keeping 

the promises made in their charters. If performance goals 

are not met, the charter school may be closed. They are 

required to demonstrate performance in the areas of:

• Academic achievement

• Financial management

• Organizational stability 

The National Charter School Resource Center, 

reported that since the first Charter School 

Program grants in 1994, the federal government 

via the U.S. Department of Education, has spent 

nearly $4 billion in support of charter schools. 

Most of those funds have been dispersed to 

state education agencies and they pass them 

along to other charter schools to meet startup 

costs. Given America’s strong desire for success 

in all public schools and the significant amount 

of taxpayer dollars spent supporting charter 

schools,  it is important to understand what can 

be done to continually increase their charter 

school success.

DEFINITIONS AND HISTORY



Key Teacher 
Differences
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Key Teacher Differences

The results of PAIRIN’s data analysis identified seven key 

differentiating attributes between charter school and 

traditional public school teachers. PAIRIN’s differentiating 

attributes are aligned with findings in relevant research 

from government agencies, charter school organizations and 

academia. Those differentiating attributes integrated with 

corresponding research are presented below.

1 SELF-RESTRAINT

2 INTUITIVE-CONCEPTUAL

DEFERENCE4

3 SELF-CONTROL

AGGRESSIVENESS5
INDEPENDENCE6
CORRECTING OTHERS 7

PAIRIN’s Seven Differentiating Attributes:

Areas of research conducted by 

government agencies, charter school 

organizations and academia included:

TEACHERS AND TEACHING1

TEACHER TURNOVER2

PARENTAL SATISFACTION4

TEACHER SATISFACTION3

TEACHER ABSENTEEISM5

TEACHER INNOVATION6
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SELF-RESTRAINT

Moderate Intensity Insight (26-75): People with moderate 

SELF-RESTRAINT are typically resilient and balanced, 

and regulate their behavior in socially acceptable ways. 

Occasionally, impulses get the better of them and they 

mismanage. This is typically due to one of two reasons: 

Either they become emotionally overwhelmed and unable to 

stay in check, or they choose to act without considering the 

possible consequences. But overall, they understand when 

it is wise and appropriate to express a particular emotion, 

when it is best to restrict its expression and how to redirect 

and rework thoughts and actions in a beneficial manner.

High Intensity Insight (76-100): People with high  

SELF-RESTRAINT typically keep their impulses and actions 

in check. They are usually diligent, reliable and peaceable. 

Often more reserved than others, high scorers embrace 

traditional values and are less inclined to take risks. Their 

decisions and priorities are highly influenced by perceived 

duties, making them more susceptible to overwork and 

burnout. Stress may be lurking beneath their outer display 

of patient well-being. In the most extreme, they can be more 

guarded in expression and action, and others may find them 

delaying, unfriendly, inaccessible or passionless.

Definition: The degree to which one holds instinctive desires in check, and refrains from giving full expression to them 

in conduct (aka calm, cool, collected). 
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Variance

Standard 
Error CV Kurtosis Skewness Median Mode Range Min. Max.

Charter 52.39 28.85 832.25 1.698 0.55 -1.16 -0.05 50 50 98 1 99

Public 69.40 22.53 507.80 0.23 0.32 -0.29 -0.72 77 77 98 1 99

Difference 
Squared 289.38 39.87 105271.34 2.13 0.05 0.77 0.46 729 729 0
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PAIRIN’s data found that, on average, traditional public 

school teachers are 1.5 times more likely to exercise 

high intensity SELF-RESTRAINT than charter school 

teachers. PAIRIN data for traditional public school 

teachers, where tenure is often offered, is quite similar 

to the results found in state and federal government 

employees and other positions that typically offer long 

term retirement and benefits with tenure. The sense 

that there is a need to “Not rock the boat” and “Keep 

your head down” to make it to retirement and not 

lose your benefits may contribute to the development 

of the increase in SELF-RESTRAINT over time.  

OBSERVATION FROM PAIRIN’S DATA
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Stuit and Smith analyzed data from the National Center 

for Education Statistics’ (NCES) 2003-2004 Schools and 

Staffing Survey (SASS) and Teacher Follow-Up Survey 

(TFS). They found that the odds of a charter school teacher 

leaving the profession versus staying in the same school 

were 132% greater than those of a traditional public school 

teacher. The odds of a charter school teacher moving 

schools were 76% greater. In addition, charter school 

teachers are more than twice as likely than traditional 

public school teachers to leave the profession for a higher 

salary. Stuit and Smith concluded that the turnover  

gap lies in differences in the types of teachers that charter 

schools and traditional public schools hire. This fact is 

supported by PAIRIN’s SELF-RESTRAINT data. 

 

Having less internal pressure to fulfill perceived duties 

makes it easier for charter school teachers to leave the 

profession. Stuit and Smith’s findings are consistent with 

PAIRIN’s findings of lower levels of SELF-RESTRAINT 

among charter school teachers. A possible explanation 

could be differences in SELF-RESTRAINT. As noted above, 

on average, charter school teachers have moderate levels 

while traditional public school teachers have high levels of 

SELF-RESTRAINT. Those with high SELF-RESTRAINT are 

less inclined to take risks and are more influenced by their 

sense of duty and are less likely to leave their school or the 

teaching profession. Moderate scorers do not have those 

same constraints, thus it’s likely to be easier for charter 

school teachers to entertain the possibility of changing 

schools or leaving the profession all together. 

 

Finally, in his September 2017 study “Teacher Absenteeism 

in Charter and Traditional Public Schools” David Griffith, 

Senior Research and Policy Associate at the Thomas B. 

Fordham Institute, evaluated teacher absenteeism as a 

measure of school quality. 

Griffith found:

• Nationally, traditional public teachers school 

are nearly three times as likely to be chronically 

absent (missed more than ten days during the 

school year for sick or personal days) than charter 

school teachers. 

• The chronic absenteeism gap was largest (three 

times higher) in states where traditional public 

school teachers were required to be unionized 

but charter school teachers were not.

• A ten-day increase in teacher absence results 

in at least a ten-day learning loss for students. 

He found a strong correlation between chronic 

teacher absenteeism and student achievement. 

PAIRIN’s insights state that as a result of the traditional 

public school teachers’ high intensity scores on the  

SELF-RESTRAINT attribute “their decisions and priorities 

are highly influenced by perceived duties, making them 

more susceptible to overwork and burnout”. This is an 

important finding with the potential of far reaching impact. 

For example, professional development focused on helping 

traditional school teachers to be aware of their stress and 

to choose to find ways to reduce some of the pressure 

they experience could have significant impact on teacher 

absenteeism and student achievement. 

OBSERVATIONS FROM THE RESEARCH
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Part 5:INTUITIVE-CONCEPTUAL

Low Intensity Insight (0-25): Those less inclined toward 

the INTUITIVE-CONCEPTUAL approach tend toward 

more predictable, practical or personable thinking. Usually 

tolerant of the shortcomings of others, they can be skeptical 

of new or unproven concepts. If skilled in compartmental, 

reductionist reasoning, these individuals will seek to 

understand all the little pieces. Meanwhile, low scorers will 

struggle to integrate fragmented data or clarify complex 

situations. They may miss the more general underlying 

issues or causal relationships and patterns. These individuals 

struggle to foresee and anticipate outcomes or issues. 

Moderate Intensity Insight (26-75): Those moderately 

inclined toward the INTUITIVE-CONCEPTUAL 

approach will demonstrate a blend of both individualistic 

and conforming behaviors. Their thinking process 

has both conventional and original aspects. They will 

value structure and organization to some degree, but 

may resent restrictive, over-dominated settings. More 

balanced in extroversion—introversion, they can express 

a fair level of interest in others, and show support. In 

finding and pursuing their passions, these mid-range 

scorers also recognize a value for practicality.

Definition: The emphasis and synthesis of both instinct and rationale, suggesting versatility, unconventionality  
and individuality.
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Mean Standard 
Deviation

Sample  
Variance

Standard 
Error CV Kurtosis Skewness Median Mode Range Min. Max.

Charter 36.12 27.13 736.15 1.59 0.75 -0.58 0.69 27 12 98 1 99

Public 20.28 18.01 324.45 0.19 0.89 2.21 1.50 14 5 98 1 99

Difference 
Squared 250.84 83.17 169497.32 1.98 0.02 7.77 0.66 169 49 0

Note: Those with a lower intensity may be more resistant to change forced upon them.



OBSERVATION FROM PAIRIN’S DATA

PAIRIN’s data found that, on average, the cognitive 

processing style of charter teachers is 1.8 times more 

likely to blend individualistic and conforming behaviors. 

They are more likely to model and teach using both 

conventional and original, as well as more innovative 

educational methods. Charter school teachers prefer an 

organized and structured environment but will push back 

if it becomes overly restrictive. These attribute differences 

align well with differences in administrative and parental 

expectations between charter schools and traditional 

public schools. 
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OBSERVATIONS FROM THE RESEARCH

PAIRIN’s findings are consistent with those in an article 

appearing in February 2003 in the Journal of Education 

and Urban Society ”Working Conditions in Charter 

Schools: What’s the Appeal for Teachers?” In that article, 

Malloy and Wohlstetter reported that charter school 

teachers felt considerable freedom and flexibility over 

issues such as curriculum, instruction and purchasing 

materials. Providing teachers more freedom and flexibility 

in their teaching methods is a component often found in 

the mission statements of charter schools, making them 

a better fit for charter school teachers who, on average, 

have higher levels than traditional public school teachers 

of PAIRIN’S INTUITIVE-CONCEPTUAL attribute.

The 2007-2008 U. S. Department of Education, 

National Center for Educational Statistics Schools and 

Staffing Survey (SASS) “Public School Teacher and BIE 

School Teacher Data Files” found that 92.9 percent 

of traditional public school teachers and 89.8 percent 

of charter school teachers are generally satisfied 

with being a teacher at their schools. In addition, 

they found only minor differences between the job 

satisfaction of charter school and traditional public 

school teachers. Differences in intensities of PAIRIN’s 

INTUITIVE-CONCEPTUAL attribute indicate that 

there is alignment between those differences and 

differences in performance goals and measurements 

of charter versus traditional public schools. This 

alignment indicates a good fit and could provide partial 

explanation for similarities in teacher satisfaction.

Finally, the U.S. Department of Education’s Office of 

Innovation and Improvement released a report in 2004 

detailing their visits to eight top-performing—and 

innovative—charter schools. The eight schools were 

located across the country and were representative of a 

variety of grade levels, student demographics, curricular 

approaches and types of authorizers and operators. All 

of the schools had one unifying aspect: Each had a clearly 

defined mission that drove all aspects of the school’s 

curriculum, which in turn hinged on the school’s freedom 

to experiment with practices that weren’t offered within 

the school district’s traditional public schools. In addition 

to administrative and curricular innovations that have 

been noted in the research, other innovative practices 

that many of the schools shared—and that are not easily 

categorized—included the following, among others:

• Professional development

• Hiring additional staff (part-time teachers,  

staff specialists) that met the schools’ needs

• Personalized education plans

• Parent involvement, especially in governance

• Strong behavioral expectations

• Use of their flexible structure to adapt  

to changing circumstances or particular  

needs of students

The study highlighted what other researchers have also 

suggested: Charter schools that are mission-driven  

might also be more likely to be innovative. Information 

released in this 2004 report aligns with PAIRIN’s results 

that the cognitive processing style of charter school 

teachers is 1.8 times more likely to blend individualistic 

(including innovating) and conforming behaviors.  
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SELF-CONTROL

Moderate Intensity Insight (26-75): People with  

moderate SELF-CONTROL typically enjoy a resilient 

personality. They have awareness, willpower and  

self-discipline, and are neither overly insistent nor  

resistant in their ways. While some aspects of Self-Control 

may be more developed than others, these individuals 

are generally able to delay gratification and manage 

impulses. They may try to test and stretch the limits, 

but they do recognize and can respect boundaries. The 

balance of this skill leads to SELF-CONFIDENCE and 

SELF-ALIGNMENT, and on to happiness and satisfaction.

High Intensity Insight (76-100): People more inclined 

to SELF-CONTROL regulate their impulses and redirect 

them to higher ends. They can persist in or desist from 

actions as needed. Able to separate feelings from logic, 

they are often poised, patient and effective in goal 

attainment. It is debated whether high SELF-CONTROL 

typically translates into over control—tense, reluctant or 

compulsive behavior. When not balanced with offsetting 

traits, high scorers are more likely to bottle up their 

feelings, sentiments and vulnerabilities, which may cause 

other people to perceive them as distant or inhibited. 

Definition: To recognize and regulate one’s emotions, desires and behaviors under internal and external demands.
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Public 73.75 16.91 285.97 0.17 0.23 1.20 -1.18 79 77 97 1 98
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Squared 173.12 31.58 49127.07 1.32 0.02 3.66 0.42 196 4 36
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OBSERVATION FROM PAIRIN’S DATA

PAIRIN found that traditional public school teachers are 

1.22 times more likely to exercise high intensity self-control 

than charter school teachers. Those with high intensity 

SELF-CONTROL are more likely to over control, and as a 

result, become tense and cause others to perceive them as 

unapproachable. Charter school teachers are less likely to 

withhold their feelings, sentiments and vulnerabilities and 

are, therefore, less likely to appear distant or inhibited.

OBSERVATIONS FROM THE RESEARCH

In an article by David Griffith titled “Teacher Absenteeism 

in Charter and Traditional Public Schools” published by 

The Thomas B. Fordham Institute, nationally, traditional 

public teachers school are nearly three times as likely to 

be chronically absent (missed more than ten days during 

the school year for sick or personal days) than charter 

school teachers. One potential contributor could be 

differences in levels of SELF-CONTROL. While a certain 

level of SELF-CONTROL is important, at times, too much 

SELF-CONTROL can be problematic. Tense, reluctant or 

compulsive behavior can result from over control. Teachers 

have high expectations for certain behavior placed on 

them. As a result of being with their students all day, there 

is little opportunity to take a breath, readjust perspectives 

and reduce tension. Often, there is not a space and time 

for decompressing until the school day is over. SELF-

CONTROL differences make sense in light of charter 

schools allowing more room for individuality and flexibility. 

Traditional public schools allow less “wiggle room,” and 

therefore, more SELF-CONTROL is required.
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DEFERENCE

Moderate Intensity Insight (26-75): People with moderate 

DEFERENCE are about as driven to lead as they are to 

follow—about as likely to comply as they are to conflict. 

Usually able to compare their own abilities and knowledge 

with another, they defer when appropriate and maintain  

self-respect. Cooperation and supportiveness come more 

easily when they respect another’s competence and 

capabilities. They seek success and accomplishment while 

maintaining concern and respect for those they consider 

authoritative. They will stretch the limits from time to time 

but generally stay between the lines.

High Intensity Insight (76-100): People with abundant 

DEFERENCE are respectful and considerate. They are 

eager to agree with or yield to the influence of authorities, 

friends or customs. Usually reserved and disciplined, they 

prefer anonymity and freedom from conflict to the winning 

of interpersonal victories. While mild-mannered, peaceable 

and polite, they are protective of those close to them. Others 

may see them as kind, conscientious, patient or praising. 

When unaware, high scorers can become passive, resigned, 

or reluctant to act or share their ideas. They are liable to let 

feelings build up or let themselves be mistreated.

Definition: The drive to admire and support a prominent other; to yield respectfully to the judgment, abilities, wishes or 
will of an authority. 
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OBSERVATION FROM PAIRIN’S DATA

Based on this PAIRIN data, traditional public school 

teachers are 77% more likely “to admire and support a 

prominent other; to yield respectfully to the judgment, 

abilities, wishes or will of an authority” than charter school 

teachers who are as likely to comply as they are to have 

conflict with leaders. This difference makes it easier, and 

therefore, more likely for charter school teachers to seek 

success and accomplishment elsewhere if they do not 

believe they can achieve it in their current school or role. 

OBSERVATIONS FROM THE RESEARCH

Consistent with these findings, Stuit and Smith (Spring 

2011) found that the odds of a charter school teacher 

moving schools are 76% greater. The two biggest 

reasons that charter school teachers move to a different 

school are dissatisfaction with workplace conditions and 

administrator support. Both reasons are connected to 

their lower scores on PAIRIN’s DEFERENCE attribute. 

They are less likely than traditional public school teachers 

to “yield respectfully to the judgment, abilities, wishes or 

will of an authority.”
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AGGRESSIVENESS

Low Intensity Insight (0-25): People less inclined to 

AGGRESSIVENESS are often patient and peaceable in  

their behaviors. They make few, if any, demands on 

others and seek to avoid confrontations whenever 

possible. While generally dependable, responsible 

and giving, they only tend to share input or ideas that 

they feel will be embraced by everyone. Others often 

see them as agreeable or unassuming, and possibly 

quiet or reserved. Usually rather compliant, these 

individuals are more easily taken advantage of than 

most, leaving them hurt, angry or resentful. Inadequate 

Aggressiveness can warp toward passivity.

Moderate Intensity Insight (26-75): People having 

moderate AGGRESSIVENESS blend Assertiveness with 

cooperation. Neither pushy nor bashful, they are able to 

listen and relate to others with confidence and poise.  

When collaborating, they look for win-wins. They are  

actively willing to offer ideas and opinions, make requests, 

disagree, or say “no,” but expect others to do the same.  

These individuals have a fairly long fuse and refrain from  

the extremes of aggression and passivity. 

Definition: The drive to use power, authority and confrontation as needed in order to achieve goals. 
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OBSERVATION FROM PAIRIN’S DATA

According to PAIRIN’s findings, on average, charter  

school teachers are 1.7 times more likely than traditional 

public school teachers to blend assertiveness with 

cooperation. Charter school teachers actively offer ideas 

and opinions and make requests, disagree or say no.  

 

Traditional public school teachers are more likely to avoid 

sharing ideas unless they believe everyone will embrace 

those ideas. In other words, charter school teachers  

are more likely to speak their mind and advocate for what 

they believe is the best or right way of doing things.
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OBSERVATIONS FROM THE RESEARCH

According to their Spring 2017 article in Education Next, 

Cheng and Peterson found that charter school parents were 

13 percentage points more satisfied than traditional public 

school parents across five key characteristics:

Each of these five key characteristics require 

moderate levels of AGGRESSIVENESS, as defined 

above, in order to be accomplished. While charter 

schools have greater flexibility in operations, they 

have greater accountability for academic results 

and other performance goals. They are held 

accountable for keeping promises they make in their 

charter (performance contracts) which defines their 

mission, program, students served, performance 

goals and methods of assessment. Barrows, 

Peterson, and West (2017) found that differences 

in charter schools’ level of accountability, including 

more direct communication and detailed reporting 

of their performance charter, requires charter 

school teachers to be more assertive and to hold 

their students to teacher and parent expectation 

of performance and school discipline.  Similar to 

Cheng and Petersons’ findings, Peterson and West 

also found that parental satisfaction among charter 

school parents was higher than those at traditional 

public schools. Compared to traditional public 

school parents, charter school parents were:

• More satisfied with teacher quality, school 

discipline and character instruction 

• Less likely to perceive serious discipline 

problems with their children’s schools

• More satisfied with teacher communication 

(charter schools are required to maintain 

extensive communications with parents)

Success on each of the above bullet points  

requires a higher level of the use power, authority 

and confrontation as needed in order to achieve 

these goals.

1 TEACHER QUALITY

2 SCHOOL DISCIPLINE

SAFETY 4

3 EXPECTATIONS FOR STUDENT ACHIEVEMENT

INSTRUCTION IN CHARACTER OR VALUES5
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INDEPENDENCE

Low Intensity Insight (0-25): Those with less intensive 

INDEPENDENCE prefer conventional values and lifestyles. 

More cautious and conservative, they find assurance in 

the tried and true, while avoiding risks. Usually receptive, 

they may be oversensitive to criticism. Those who dislike 

Decision-Making may take comfort in receiving direction 

from a respected and dependable other. They have capacity 

for close relationships and may value being part of a group 

of like-minded individuals. Less independent attitudes can 

lead to passivity, indecisiveness, overcontrol, self-defeat or 

extreme deference to others.

Moderate Intensity Insight (26-75): People with moderate 

INDEPENDENCE balance self-sufficiency with reliance on 

others. They are thoughtful about taking risks or pushing the 

envelope. While not overly responsive, they are generally 

sensitive to others’ feelings and interact effectively. 

Depending on self-confidence and assertiveness, they may 

gravitate toward leading or following. They are willing to 

collaborate, inviting others’ views into the decision-making 

process, while articulating their own opinions and values. 

Without awareness, they may take criticism personally or 

cave in to those who are more assertive.

Definition: The drive to act with self-direction and determination, apart from the values, opinions, expectations or 
influence of others. 
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OBSERVATION FROM PAIRIN’S DATA

According to PAIRIN’s findings, on average, charter school 

teachers have 1.6 times more INDEPENDENCE than 

traditional public school teachers. Their greater drive to act 

with more self-direction and determination fits well with 

the greater level of individuality and accountability found 

in charter schools.

OBSERVATIONS FROM THE RESEARCH

Doug Lemov of the charter school network Uncommon 

Schools recently conducted research in order to develop 

a common vocabulary among charter school teachers 

that use a “no excuses” approach to learning. They 

utilized innovative curricula that are centered around 

strong behavioral expectations. The resulting common 

vocabulary of teacher practice equips charter school 

teachers to implement the “no excuses” approach in their 

classroom thereby getting the best out of their students. 

This approach also allowed charter school teachers 

to get through lessons most effectively. Their higher 

intensity scores on PAIRIN’s INDEPENDENCE attribute 

are necessary to succeed with implementing  innovative 

practices in their individual classrooms.

Research by Yongmei Ni reported in 2012 in Teachers 

College Record Volume found that charter school 

teachers believed they had more influence over school 

policy but heavier workloads than teachers in traditional 

public schools. Her research also found that charter 

school teachers were nearly 1.6 times more likely to push 

the envelope and, at times, gravitate toward leading. 

This also speaks to their belief that they have heavier 

workloads because of a greater need to demonstrate 

self-sufficiency than traditional public school teachers. 

An article appearing in February 2003 in the Journal 

of Education and Urban Society titled “Working 

Conditions in Charter Schools: What’s the Appeal for 

Teachers?” described results from qualitative interviews. 

Their findings were that charter school teachers felt 

considerable freedom and flexibility over issues such as 

curriculum, instruction and purchasing materials. Their 

higher intensity scores on PAIRIN’s INDEPENDENCE 

attribute allow charter school teachers to be more 

comfortable with this freedom and flexibility.
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CORRECTING OTHERS

Low Intensity Insight (0-25): People less inclined toward 

CORRECTING OTHERS tend to be tolerant of the fears 

and shortcomings of others. Their warmth and patience 

foster close relationships, assuming they aren’t consumed 

with other matters. They value harmony and can be 

nervous when it is missing. While gentle, feedback may be 

thin on accuracy or lack critical, but important, appraisal 

information. These individuals may gloss over serious 

weaknesses, perpetuating someone’s problem rather than 

empowering them to a solution. Without awareness, they 

can be permissive, enabling, vague or disinterested.

Moderate Intensity Insight (26-75): People moderately 

inclined toward CORRECTING OTHERS are able to give 

corrective feedback while demonstrating respect for 

the dignity of others. Where necessary, they will seek to 

change a wrong opinion, attitude or action by persuasion 

and kindness, not by domination or intimidation. They 

can express their opinions in ways that are direct, clear 

and objective. Others feel protected and encouraged to 

better self-correct behaviors or performance that needs 

improvement. When the feedback is neither judgmental nor 

sugar coated—others gain awareness and are empowered. 

Definition: Perceiving and addressing what needs improvement with feedback that is constructive, or otherwise. 
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OBSERVATION FROM PAIRIN’S DATA

According to PAIRIN’s findings, charter school teachers 

are 1.81 times more likely to give corrective feedback 

than traditional public school teachers. These results help 

to explain differences in parental satisfaction of charter 

school teachers because they hold students to a hard line 

on character and academic achievement standards.

OBSERVATIONS FROM THE RESEARCH

U.S. Department of Education’s Schools and Staffing 

2011-2012 Survey found that while equal percentages 

of charter and traditional public school teachers 

participated in some type of professional development 

(PD), the focus of that development differed. Charter 

school teachers pursued PD in student discipline and 

classroom management. If a charter school’s performance 

goals are not met, they may be closed. They tend to focus 

on student development and manage it more closely 

which helps to explain the reason charter school teachers 

are 1.8 times more likely to give corrective feedback.  

There are some examples, however, of certain practices 

or groups of practices that are also considered innovative 

in their approach, or of charter schools that have 

been considered “highly innovative.” Neither is easily 

categorized as administrative or instructional practices.

For instance, Doug Lemov of the charter school 

network Uncommon Schools, recently undertook a lot 

of firsthand research in order to develop a common 

vocabulary among teachers in a particular subset 

of charter schools that use a “no excuses” approach 

to learning—that is, a group of charter schools with 

innovative curricula that are centered around strong 

behavioral expectations. The common vocabulary of 

teacher practices—which Lemov thought all charter 

teachers, no matter their skill, education or “excellence” 

level (that is, how good they are at teaching), could 

implement in their classroom to get the best out of their 

students and get through lessons most effectively—is 

an innovative approach to curricular cohesion.  



Conclusion
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Conclusion

Since the inception of charter schools, differences 

between them and traditional public schools have  

been abundant. In this paper, differences between 

teachers in these two types of schools were reviewed, 

and corresponding findings were presented. 

The PAIRIN Survey identified significant differences 

between charter school and traditional public school 

teachers in seven attributes including self-restraint, 

intuitive-conceptual, self-control, deference, 

aggressiveness, independence and correcting others. 

All seven of these differentiating attributes were found 

to be consistent with other research surrounding 

topics such as teacher turnover, satisfaction 

levels, absenteeism and innovation. These findings 

demonstrate how PAIRIN offers a scientifically valid 

and objective measure of these differences that can be 

used to identify optimal career planning for teachers, 

students exploring educational career paths, increase 

effectiveness of teacher hiring, and provide valuable 

data points for delivering targeted professional 

development for teachers based on their work context. 

As the datasets increase, PAIRIN’s research will also add 

value to future charter school research.

As high-performing schools continue to seek to attract 

and retain high-performing teachers, understanding 

the qualities that impact student performance within 

specific school contexts will remain extremely important. 

Furthermore, as teaching methods, assessment 

standards and student success metrics evolve, schools 

will need to ensure they have the right staff in place 

to deliver on these requirements. More importantly, 

schools and teachers are ultimately responsible for 

teaching students the skills they need to be successful 

in career and life, so ensuring schools have the most 

accurate tools and information to identify and support 

these individuals is critically important to the long-term 

success of our society.

RESEARCH USING PAIRIN DATA

In addition to the more than 700 research papers 

built upon the original science, PAIRIN’s system and 

measures have been featured in many recently released 

research reports, including the Colorado Workforce 

Development Council’s TalentFound Talent Pipeline 

Report (2017), Ready by Design: the Science (and 

Art) of Youth Readiness (2016) and The Age of Agility 

(2017), and will be featured in an upcoming report from 

the U.S. Department of Health and Human Services. 

CONTRIBUTE TO THIS DATA SET

PAIRIN has partnered with the University of Chicago’s 

Center for Data Science & Public Policy on the Workforce 

Data Initiative to provide a new national open data 

service that will offer a more comprehensive view of 

the skills needed in today’s labor market. Any personal 

information collected, such as your name and email 

address will only be used for your personal login to see 

your survey results and will not be stored on the WDI 

database. To contribute to this new national workforce 

data set, please visit wdi.pairin.com.
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Accountability
To be answerable. To take responsibility for outcomes 

through appropriate use of resources, personal integrity, 

and self-monitoring.

Achievement
The drive for success as defined by one’s social reference 

group, and the willingness to overcome obstacles for its 

attainment. 

Aestheticism
The ability to find, recognize, and relish the existence of 

beauty or excellence in nature, the arts, mathematics, 

science or in everyday experience.

Aggressiveness
The drive to use power, authority, and confrontation as 

needed in order to achieve goals.

Approval Seeking
Reacting so as to maximally avoid embarrassment, 

criticism or humiliation. (Compliant, avoidant or defiant 

behaviors).

Assertiveness
Global tendencies to express and interact with boldness, 

enthusiasm, and confidence. 

Attraction of Followers
The ability to draw others to follow by being aware of 

their concerns, as well as expressing and acting on that 

awareness.

Change
The drive to pursue complexity, novelty or variety, and to 

avoid the predictability of order and routine. 

Citizenship
Working well as a member of a group or team; being loyal 

to the group; doing one’s share.

Civic Literacy and Citizenship
To engage in the civic structure, exercising and respecting 

the rights, privileges and obligations of citizenship.

Coachability
Eagerness for personal or professional guidance, and the 

willingness to act on that information.

Collaboration and Teamwork
To combine efforts and resources with others toward a 

common goal. To work effectively and respectfully with 

diverse teams.

Commonality
The level of similarity between you and others in 

perceiving and responding to the world.

Compliance
Global tendencies to maintain self-discipline and conform 

to another’s plan, rules, will or direction. 

Conflict Management
The ability to effectively negotiate and resolve 

disagreements. 

Consideration
The tendency to behave in a manner that is characterized 

by attentiveness, receptivity, kindness, concern and 

warmth.

Cooperative-Practical
The moderation of thinking and feeling, suggesting a 

conventional and upbeat approach to life with feelings of 

trust, harmony and optimism. 

Correcting Others
Perceiving and addressing what needs improvement with 

feedback that is constructive, or otherwise. 

Appendix 1: Full List of PAIRIN  
Attributes and Definitions



/ 41Soft Skills and Mindsets of Public Charter School and Traditional Public School Teachers: A Comparative Analysis

Courage
A composite of strengths rooted in the will to risk and 

persevere in the face of physical, moral or emotional 

difficulty or danger: bravery, persistence, integrity and 

vitality. 

Creativity
The desire to think, do, and express in ways that 

are different from the norm. This includes personal 

elaborations or variations on known or existing 

techniques.

Creativity and Imagination
To generate new thoughts, interpretations, products, 

works or techniques. Outcomes positively contribute to 

individuals, or more broadly, society at large.

Critical Thinking
To gather and objectively assess key information as a 

guide to belief or action. An intellectual process that uses 

analysis, conceptualization, synthesis, and evaluation.

Curiosity and Inquisitiveness
To aspire to know. To carry the spark of interest that gives 

rise to inquiry and presses for illumination.

Decision Making
A process of considering alternative possibilities, choosing 

from among them and following through.

Deference
The drive to admire and support a prominent other; to 

yield respectfully to the judgment, abilities, wishes or will 

of an authority. 

Determination
The tendency to decide (with firm resolve) toward desired 

ends. The willpower behind initiative and persistence. 

Duty
The ability to fulfill expected or required tasks with  

self-discipline, consistency, and sound decisions.

Dynamism
Global tendencies to generate results through intentional, 

resourceful, energetic mindsets ,and behaviors. 

Emotional Intelligence
The foundation for relating and working effectively with 

others. An aggregate of 18 sub-skills from the categories: 

Self-Awareness, Self-Management, Social Awareness 

and Relationship Management. Popularized by Daniel 

Goleman in 1995.

Emotional Self-Awareness
Sensing and understanding your emotions and how they 

impact your behavior.

Empathy
The ability to understand and identify with the feelings 

of other beings. In contrast to sympathy (feeling with), 

empathy (feeling into), projects or imagines oneself into 

another person’s position. 

Engagement
The tendency to eagerly participate. A general indication 

of energy level and enthusiasm for entering into new 

activities.

Enriching Others
Perceiving and reacting to others with acceptance and 

respect while supporting their development toward full 

potential. 

Entrepreneurialism
To see and seize upon opportunities benefiting oneself, 

an enterprise or society at large while leveraging qualities 

such as assertiveness, innovation and tolerance for stress.

Equilibrium
The ability to maintain emotional balance—either through 

accepting, adapting or bringing change to a troubling 

situation or environment.

External Focus
An emphasis on the outer environment. People, action 

and objects are important, suggesting a preference for 

interaction, activity, and a stimulating setting.

Flamboyance
The drive to impress—to obtain visibility, attention,  

and recognition. 
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Flexibility and Adaptability
To adjust to situational needs. To meet the challenges of 

new roles, paradigms, and environments with a balance of 

core beliefs and appropriate reaction to change. 

Grit
To work diligently toward distant goals, maintaining effort 

and interest over time—despite failure, adversity, and 

plateaus in progress.

Humanity
A composite of positive attributes that involve tending 

and befriending others: compassion, enriching others and 

social awareness.

Imaginative-Inspirational
The emphasis of feelings, impressions and spontaneous 

actions over rational evaluation, suggesting informality 

and an adventurous spirit.

Independence
The drive to act with self-direction and determination, 

apart from the values, opinions, expectations or influence 

of others. 

Individuality
Global tendencies to pursue the unconventional or novel 

with open-mindedness and self-direction.

Influential Leadership
The ability to positively persuade others’ choices by 

focusing on what is important to them and building 

consensus. 

Initiative
To be proactive and self-starting. To set goals, plan for 

their achievement, independently manage time and effort, 

and assess the quality of one’s work. 

Innovation
Creativity harnessed into significant positive change 

(i.e., tangible, useful). Structural and relational patterns 

modified to become novel or breakthrough.

Inspirational Leadership
The ability to uplift, enliven, fill, and empower people with 

a compelling vision.

Integrity
The degree to which words and actions (private and 

public) align with one’s beliefs and values.

Internal Focus
An emphasis on the inner environment. Ideas, concepts, 

and one’s inner thoughts are important, suggesting a 

preference for quiet and solitude.

Interpersonal Skills
To communicate and interact effectively with individuals 

and groups. To understand personal and social roles, 

conflict resolution, personal boundaries, and diversity.

Intuitive-Conceptual
The emphasis and synthesis of both instinct and rationale, 

suggesting versatility, unconventionality and individuality.

Justice
A composite of civic-related strengths that underlie 

healthy community life: citizenship, social responsibility, 

fairness and leadership.

Leadership
To guide people or processes to their potential. Conveying 

a vision for the future and nimbly organizing others 

around it.

Love of Learning
Well-developed individual interest with which a person 

engages new content, information or skills.

Motivation
The ability to identify and internalize—”the why”—a 

meaningful reason for working toward a goal. Fuels the 

desire to do; drive.

Objective-Analytical
The emphasis of rational evaluation over feelings 

and emotions, suggesting clarity, thoroughness and 

productivity.
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Optimism
To maintain confident, positive outlooks toward future 

outcomes. To adopt an approach characterized by 

hopefulness and resilience while dealing with challenges.

Order
The drive to organize and plan one’s activities and to 

maintain efficiency and neatness. 

Organizational Awareness
The ability to discern a group’s context—its interpersonal 

dynamics, culture, and external forces and trends. 

Originality
The ability to invent or independently conceive of ideas, 

methods, or products of the first order (underived), 

regardless of their usefulness.

Perceptivity
The drive to understand the emotional and intellectual 

processes of oneself and others. 

Persistence
The drive to firmly continue in a course of action, 

despite difficulties, opposition or warning; stubborn 

determination. 

Personal Power
The drive to lead, command or influence—to impact others 

and the world. 

Perspective
The ability to understand broadly, to coordinate 

knowledge and experience, and to provide clear-sighted 

and meaningful counsel to others. An aspect of wisdom. 

Playfulness
Perceiving and reacting to life in a fun, lively, confident and 

spontaneous manner.

Problem Solving
To discover, analyze, and solve a range of unfamiliar 

problems in both conventional and creative ways.

Productivity
To set and meet goals, even in the face of obstacles and 

competing pressures. To prioritize, plan, and manage work 

to achieve the intended results.

Rationality
The ability to think reasonably, to detect logical 

relationships and to apply general principles in solving 

specific problems. It emphasizes an internal focus.

Relationship
The drive to draw close and remain loyal to another 

person or people—to truly connect and enjoyably engage 

with them. 

Relationship Management
The ability to use awareness of one’s own emotions and 

those of others to navigate interactions successfully. 

(Includes: inspiration, influence, enriching others, 

cooperation, change and conflict management).

Resiliency
The ability to recover positivity toward self and others—to 

rebound—after setback, difficulty or unexpected change. 

Responsibility
Perceiving and reacting to people, circumstances 

and opportunities with purpose, productiveness and 

dependability.

Self-Alignment
The sense of integration between a person’s real self-image 

and their ideal self. It is distinct from but reflective of self-

esteem.

Self-Assessment
To engage in self-reflection so as to determine strengths 

and limitations in one’s values, abilities and resources.

Self-Awareness
To realize one’s internal states—feelings, intuitions, 

preferences, resources—and recognize their external 

effects. (Includes: emotional self-awareness, self-

assessment and self-confidence).

Self-Blame
The drive to consider oneself at fault or inferior, and thus 

undeserving or inadequate in relationship or work. 

Self-Confidence
A sense of trust in one’s own abilities that leads to poised 

and secure behavior. 



/ 44Soft Skills and Mindsets of Public Charter School and Traditional Public School Teachers: A Comparative Analysis

Self-Control
To recognize and regulate one’s emotions, desires and 

behaviors under internal and external demands.

Self-Management
The ability to use awareness of one’s emotions to positively 

direct one’s behavior and stay flexible. (Includes: self-

restraint, optimism, initiative, adaptability, achievement and 

transparency).

Self-Regard and Balance
To enjoy true self-worth that upholds a balanced lifestyle—

inclusive of both work and play.

Self-Restraint
The degree to which one holds instinctive desires in check 

and refrains from giving full expression to them in conduct. 

Service Orientation
The ability to anticipate, identify, and meet people’s often 

unspoken needs through assistance, products or services. 

The drive to generate customer satisfaction and loyalty. 

Sociability
Global tendencies to promote interpersonal harmony 

through warm, agreeable, and encouraging attributes and 

behaviors. 

Social Awareness
To relate and respond to the feelings, needs and concerns of 

individuals or broader societal groups. (Includes: empathy, 

organizational awareness and service orientation).

Social Responsibility and Action
To recognize and respond to the diverse needs of 

our broader community with sensitivity, respect, and 

compassionate engagement.

Stress Tolerance
The ability to endure pressure or uncertainty without 

becoming negative (e.g. hopeless, bitter or hostile) toward 

self or others.

Supportiveness
The drive to assist, protect ,and provide for others in 

emotional or physical need. 

Support Seeking
The drive to be helped, comforted, sustained, advised, 

guided or loved—to remain close to a devoted protector.

Temperance
A composite of strengths that elevate genuine personal 

and relational well-being over self-indulgence: (Includes 

humility, forgiveness, objectivity and self-restraint).

Transcendence
A composite of strengths that build connections to the 

larger universe and provide meaning: aestheticism (love 

of beauty and excellence), gratitude, resiliency, humor and 

purpose.

Transparency
The practice of communicating in an open, honest, 

authentic manner—seeking to accept and inform, rather 

deny or conceal. 

Vitality
The drive to live life with zest, well-being, hearty enjoyment, 

and warm relationships. Feeling alive and activated. 

Well-Being
Global tendencies to maintain calm attitudes and behaviors 

when interacting with all manner of people and situations. 

Wisdom and Knowledge
A composite of strengths that foster whole-hearted 

acquisition and application of knowledge: (Includes love of 

learning, curiosity, creativity, rationality and perspective).



Appendix 2
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PAIRIN for Hiring
PAIRIN’s simple, yet powerfully accurate, hiring and selection tool allows companies to quickly and easily identify the 

applicants that are likely to perform most like current top performers. 

• Analyze the skills that are most critical for success in a job role or company culture

• Prioritize applicants in one place with a simple ranking

• Get proven behavioral interview questions for managers to be able to conduct the most productive interviews

PAIRIN for Coaching and Development
PAIRIN’s all-inclusive development tool dynamically matches people to optimal job profiles and training programs, 

identifying individual skill gaps and providing tools and resources to help with developing skills to ensure each person 

reaches their full potential.

• Quickly identify soft skills strengths and gaps in 102 behaviors

• Compare individuals against an existing organization culture, group, program or department

• Access in-depth coaching tips, insights and behavioral interview questions

• Use targets to set goals and track progress over time to show growth and prove your impact

• Deploy individualized, focused professional development

PAIRIN for Career Exploration
PAIRIN offers the first career exploration tool that respects and supports the winding paths most individuals take. 

Match individual strengths, personal desires, education, experience and transferable skills to optimal career paths.

• Cross-industry mapping for development of soft and hard skills while in certificate or degree programs

• Insights, tips and personalized curriculum to help develop the skills needed before starting on the job

• Seamless integration for states, businesses and institutions

Appendix 2: PAIRIN’s Products

PAIRIN uses its vast experience in behavioral analysis to create its products, services and training courses. These  

offerings span the entire breadth of workforce development–from students and career seekers, from high school  

to workforce development, and from small to enterprise businesses.
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PAIRIN for Individuals
PAIRIN personalizes soft skills development with your career goals to accelerate your path to success.

• Take the 100% FREE Survey to personalize your curriculum recommendations

• Download a readiness report about your strengths with content for resumes and cover letters

• Get Credly badges for lesson completion

Curriculum
With 300 online micro-lessons, 54 soft skills classroom modules, and more than 400 combined exercises, handouts and 

rubrics, all tailored for students or adults, PAIRIN’s curriculum offers the most comprehensive, personalized soft skills 

development program in existence.

• Online Curriculum: Skill lessons are delivered in an online, personalized learning format  

where each individual completes lessons tailored to their specific skill gaps at their own pace.

• In-Person Curriculum: Skill lessons are taught to groups live and in-person by an individual  

who is trained by PAIRIN. 

Online Coaching Courses
PAIRIN offers live, online coaching courses, so you can avoid costly travel and time away from work. Each session is 

interactive and will include a variety of learning activities ranging from live demos, hands-on participant exercises and 

case study discussion, allowing participants to learn from expert instructors and their colleagues.

• The Coaching Pathway: Designed to strengthen the skills you need to help others reach their full potential. 

Whether you’re a manager, teacher or a busy parent, this online coaching course will strengthen your coaching 

skills through core competencies including listening, questioning, designing and carrying out actions.

• PAIRINOLOGY Series: A deep dive — perfect for individuals who are currently using or are interested in using 

the PAIRIN system to impact those they serve. These courses equip coaches and mentors with a more informed 

and meaningful way to develop others.


